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Abstract

There is growing concern that educational levelsin the U.S. population may stagnate or
even decrease in coming decades. Factors contributing to this concern include aleveling of
education in entering cohorts, shiftsin ethnic composition and high levels of immigration. To
explore these issues, we have developed projections of educational attainment for the U.S.
population age 25 and above to the year 2025. We improve on past projections by providing
model-based projections of educational attainment, which allows control for immigration, sex,
race and ethnicity, age and questionnaire effects. Results indicate that apparent cross-cohort
decline in educational attainment is due to data limitations, and that attainment is climbing in
important segments of the youngest cohortsin our data. Over the next 30 years, a steady increase

in educational attainment levels should be observed in the U.S. population age 25 and over.



Have We Reached the Top?
Educational Attainment Projectionsof the U.s. Population

There is growing concern that educational levelsin the U.S. population may stagnate or
even decrease in the coming decades. Factors contributing to this concern include aleveling of
education levels of entering cohorts compared to those that are retiring, and growth in popul ation
numbers of ethnic groups and immigrants with traditionally lower education levels. To explore
these issues, we have developed projections of educational attainment for the U.S. population age
25 and above to the year 2025. These projections are based on separate educational attainment
ratesby race/ethnic groups, gender, age, and nativity status. Our work has shown that it is
possible to improve on past projections that relied on assumptions about future attainment
patterns and provide model-based projections of educational attainment. Using two models of
attainment, we find that attainment will continue to climb for nearly every segment of the

population, at al levels of education.

Background

There are at least three major influences on overall educationa attainment in the
population that lead to concern about the possibility of lowered education levelsin the
workforce. Thefirst of these is the process of cohort succession. Over the last several decades,
the education level of the workforce has benefitted by the entrance of increasingly well-educated
cohorts which replace retiring cohorts. However, there is evidence that this processis slowing
down.

Those born inthe U.S. in the first half of this century grew up during atime when



universal education was being established and levels of education were climbing. The proportion
graduating from high school grew from under 40 percent (among those born at the turn of the last
century) to over 80 percent (among those born around 1950). The proportion completing college
went from under 10 percent to over 25 percent (Mare 1995). This growth across cohorts has
been reflected in a distinct age gradient to the educational status of the population. For example,
tabulations from the CPS (U.S. Census Bureau 1998) show that in 1957, only 23 percent of
those 55 or over had completed 4 years of high school, while 44 percent of the prime age
working population (35-54) had finished high school and 58 percent of the population 25-34 had
done so. Thisage gradient meant that overall education levelsincreased as older, less-educated
cohorts were replaced by younger ones.

By 1997, however, the age gradient had flattened considerably. Seventy percent of the
oldest group (55 or older) had completed high school, while the youngest group and the middle
group both had the same rate of high school completion — 87 percent. Trendsin high school
graduation are of less concern if those who graduated were going on to and completing collegein
increasing numbers. However, college graduation, which currently stands at 27 percent for the
youngest cohort, shows the same kind of flattening of the age gradient. It appears, therefore, that
educational upgrading through aging of younger, better educated cohorts may be coming to an
end. Because of this country’s past success in educational growth, retiring cohorts are
increasingly well-educated, while those who enter productive ages have less room for growth. It
would take a great deal of growth at the postsecondary level for usto sustain the educational
growth that has characterized the United States for the greater part of the 20th century.

A second point of concern focuses on ethnic shifts. The ethnic composition of the U.S.



population has shifted dramatically, and those groups with lower education levels, such as
Hispanics and Blacks, are becoming an increasing proportion of the population. Blacks and
Hispanics are projected to grow from 24 percent to over 37 percent of the population in the
period 2000 to 2050 (U.S. Census Bureau 2000). For Hispanicsin particular, the growth in
numbersis not matched by a growth in education levels. In fact, earlier educationa projections
by Kominski (1988) showed that these ethnic shifts could possibly lead to younger age groups
having lower educational attainment than those who are ol der.

The issue of minority education has been directly tied to concerns about the quality of the
American labor force (Miller 1997). It isargued that an increase in education levels of minority
group members is needed to avoid economic polarization, allow for economic growth and help
maintain international competitiveness. This argument requires us to examine both attainment
(years of school, degrees) and achievement (test scores). Comparative research on attainment
has not been given as much emphasis as work on minority achievement (Jencks 1998) and
comparisons of achievement in other countries with those of the U.S. (e.g. Takahira et al. 1998).
The basis for comparisons of attainment isrelatively weak. Current cross-national attainment
projections focus on secondary school completion (OECD 1997), wich is clearly not sufficient to
paint an accurate picture of overall human capital stocks, regardless of assumptions about the
relationship between achievement and education.

A third concernisimmigration. Immigration has grown dramatically over the last 50
years, and many immigrants have low levels of formal education. Projections that do not
separate out the native born from the foreign born can give a misleading information about

trends. For example, until nativity is taken into account, Hispanics appear to be stagnating or



falling behind other groups. Among Hispanics, the percentage that completed high school
increased only 15 points over the last 20 years (from 39.6 percent in 1977 to 54.7 percent in
1997). At the same time, the percentage of Blacks completing high school grew by 30 points
(U.S. Census Bureau 1998). However, this apparent lack of progress by Hispanicsis deceiving.
Looking at native born Hispanics only, the growth in high school graduation across cohorts born
from 1900 to 1970 shows a pattern of growth nearly identical to that of Blacks (Mare 1995; Bean
and Tienda 1987).

The fourth and final concern is the timing of school completion. Educational attainment
has ceased to be fixed in early adulthood, especially among members of ethnic and racial
minorities. Delaysin completing education may create lower human capital levelsin the younger
portion of the workforce and may contribute to other trends such as job instability and delayed
marriage. Evidence from enrollment patterns suggests that age at completion of schooling is
higher for Blacks and Hispanics than it is for Whites (U.S. Census Bureau 1997). The
enrollment rate of Blacks and Hispanicsin their 30sis more than half again as high asthe rate
among Whites when compared to the enrollment rate of each group in their 20s. The delayed
completion of education may be reflected in lower education levelsin younger age groups.

Projections of educational attainment levels by age, gender, race/ethnicity and nativity
provide a starting point for examining all theseissues. They provide away to more closely
visualize the likely effects of current trends on the characteristics of the workforce of the future,
and can be used to project alternative scenarios based on possible deviations from current trends,

such as changes in college enrollment levels, ethnic composition, and immigration.



Structure of projections

The predominant approach to making educational projectionsis the cohort component
method, which is the method adopted here. Our focusis on 5 educational attainment levels: less
than high school, high school graduate, some college (including two-year degrees), college
graduate, and advanced degree.! Group-specific rates of completion for each of these attainment
levels are developed for four ethnic/racial groups (Hispanic, non-Hispanic White, non-Hispanic
Black, and non-Hispanic Asians and Pacific Islander), and for cells defined by gender, 5-year age
groups, and nativity. These rates are then be applied to the projected population to produce
estimates of the educational level of the adult population as current and future educational
cohorts move through ages 25 and beyond.

For the population base, we use the Census Bureau’s most recent population projections
(U.S. Census Bureau 2000). These projections disaggregate the popul ation by age, gender,
race/ethnicity and nativity. We develop rates of educational attainment from Current Population
Survey (CPS) data.? The basis for projectionsis amodel of educational continuation ratios
derived from atable of educational attainment by age group, gender and race/ethnicity from four
years of March CPS data: 1983, 1988, 1993 and 1998. Up until 1998, separate data by nativity
was not available, so educational differences by nativity can only be estimated in cross-sectional

form. The overall form of the model will be explained below.

! Due to problems in obtaining stable and credible projections at the advanced
degree level, only the divisions between the first four education levels are considered in this

paper.

2 Datafrom the previous year' s March CPS are added to data from each year in
order to increase cell size for education estimates of relatively small groups.

5



Educational upgrading acr oss cohorts

Table 1 shows educational attainment levels at four pointsin time (1983, 1988, 1993 and
1998) for white men and women born between 1893 and 1972. To accentuate the focus on
cohorts, table 1 is arranged differently than other tables of this type. Each row of the table refers
to abirth cohort (rather than age group) and cohort educational attainment patterns are listed
across thetable. Those bornin 1953-1957, for example, were 26-30 in 1983; 31-35in 1988;
36-40 in 1993 and 41-45in 1998. The percentage of white males from this cohort who said they
didn’t finish high school was 10.7, 10.6, 7.9 and 7.8 for each year respectively.

Past attempts to make educational comparisons across cohorts have often used cross-
sectional data. Therationale for this practice is that after the age of 30, few people change their
education levels, making it attractive to assume that education levels are stable after that point.
Table 1 shows how dangerous that assumption can be. For example, if we were to compare the
college completion rates of males from the youngest four cohorts based on data from 1998, we
would conclude these rates were stagnant. The percentages were 30.4, 29.5, 30.4 and 30.4 for
the 1953-57 cohort through the 1968-72 cohort. By contrast, if we based our measures on
surveys taken at the same age for each cohort, we would conclude that rates have grown. Inthis
case, theratesare 26.3, 25.7, 27.2 and 30.4 for the four cohorts. The data support the latter

approach.

Proj ection models
To develop theinsights available from table 1 and to make predictions into the future, it

IS necessary to produce amodel that represents the observed patterns. This, in turn, requires that



there be enough stability in underlying trends to support models with a reasonable level of fit to
the data while permitting extrapolation into the future.

Our choice for modeling educational attainment is the “continuation ratio” model. It
models the odds of completing each level of education conditional on having completed the next

lower level. Thatis,

Prob (Y >y |Y >y-1) =f (cohort, gender, ethnicity, immigration),

where f() isthe inverse logit function. Inwords, the model calculates the probability of
completing the next highest education level, given completion of the preceding level. For
example completion of college is modeled only for those who have attended some college. An
advantage of this approach is the ability to model separate effects of variables at different
transitions. Additionally, the parameter estimates from this model are not affected by the level of
educational attainment at a given point in time, making it ideal for modeling longitudinal
changesin education (Mare 1981). For purposes of presentation, the continuation ratios are
converted to overall percentages completing each level of education, as these percentages are
easier to interpret and more useful for projections. The independent variables are age,
race/ethnicity, gender and year. In order to better represent cohort processes, age was recoded to
reflect year of birth, rather than age at the time of survey. A dummy variable for each of the
youngest two age groups was included, along with alinear term to reflect changes in educational
attainment as people age. A dummy variable was introduced to capture the effects of

guestionnaire changesin 1992. A number of interactions between ethnicity, gender, nativity,



cohort, and transition were modeled, resulting in amodel that tracks observed trends fairly
closely.

Two forms of the model were produced. In one model, a series of dummy variables were
used to fit the baseline educational continuation rate for each of the four educational transitions
for each cohort. Sex, race/ethnicity, nativity and age were represented parametrically. To project
educational attainment for cohorts that had not completed their schooling, it was assumed that
the average rate of educational attainment for the last four cohorts of the reference group (White
males born 1953 to 1972) would continue unchanged into the future, while other groups
continued to advance or decline relative to thisflat projection. In the second model, the baseline
trend in educational continuation at each level was modeled as a linear function of cohort. In
order to accommodate a pronounced curvature in the historical series, the line was allowed to
take on adifferent slope for the cohorts following the birth year 1948. Because the first approach
(using dummy variables) produced lower estimates of educationa attainment overal, itis
referred to asthe “low” projection. The model using linear trend parameters produced the
“high” projection.

Figure 1 shows college attendance rates of white males by cohort as projected by the two
models. The dotsin each of the two graphs are observed transition rates for each 5-year cohort;
the model -based projections of cohort educational continuation rates are represented by lines.
The “low” model fitsa dummy for each 5-year cohort, as was just discussed, resulting in aclose
mapping of cohort-to-cohort fluctuations in educational transitions. The attainment of young
cohorts that have not completed their education is a simple continuation of recent levels. Note

that the observed level of college attentance for white malesin the cohort born in 1973 is aready



higher than that predicted by thismodel. That is because recent cohorts have generally shown an
upturn in educational attainment, especially at the college level. Asaresult, the “low” model
turns out to be more conservative than simply projecting current rates forward for most groups
being projected here.

The “high” model, by contrast, does not fit small shiftsin the data, but is able to provide
projections to future cohorts based on continuation of current trends — in this case a straight line
effect of cohort. Note that this projection line goes higher than the observed point for the 1973
cohort. In fact, comparison of the “high” and “low” models shows that most of the differencein
projections for younger cohorts have to do with the starting level (1973 cohort) rather than the

slope of changes for subsequent cohorts.

Results

Table 2 shows our projections of educational attainment of the 25 and over population to
2028. The overall education levelsincrease by either the “low” or the “high” projections. High
school completion is slated to increase by 4 to 7 percentage points, college attendance (some
college or higher) by 7 to 12 percentage points and college graduation by 4 to 5 percentage
points. Nearly all groups show increases in educational attainment levels from 2003 to 2028.
(The only exceptions are males at the bachelor’ s degree level, where slight declines are predicted
for some non-White groups.) The largest increases are observed among native females. At the
“some college” or higher level, there will be a 10 to 15 point increase by the “low” projection
and a 17 to 22 percent increase by the “high” projection. Completion of high school and

bachelor’ s level education will increase by 5 to 15 percent for native females.



By contrast to females, males show lower educational growth by both models. The
greatest growth in education by native males is among Black and Hispanic males at the high
school level, where growth isin the range of 5 to 15 percentage points.

The high projection shows a greater increase in attainment at the “some college” or higher
level among natives than among the foreign-born. Otherwise, foreign-born are expected to gain
more in education than natives, overall, by both projections. Aswith natives, the growthin
education by the foreign-born seems mostly driven by increases among females -- especially
Asian females who are expected to increase thelir rate of completion at all three levels by 6 to 16
percentage points.

These results need to be taken cautiously, however. Certain projections produce rates of
attainment that seem somewhat unreasonable, given past experience. According to the “high”
projection, overall high school completion rates for natives will be nearly 94 percent. It will be
over 95 percent for Whites and Asians. The assumption underlying this model is that past trends
can carry forward without interruption. However, if thereisaresidua group for whom high
school completion is especially difficult these trends may not come about. Also, if thereis
expansion of policiesimplementing graduation standards and discouraging social promotion, the
portion of students who find themselves unable to complete high school may increase.

The increases in educational attainment observed in Table 2 are the result of two basic
processes -- mortality of older cohorts and the educational attainment of younger ones. One
reason for the observed increases is that the process of cohort succession is still powerful enough
to drive trends upward. Even if younger cohorts do not advance greatly in attainment (as

assumed in the “low” model) the process of cohort succession is apparently powerful enough to
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overcome any downgrading due to shiftsin popul ation composition.

The projections for younger cohorts are shown in Table 3. Both the “low” and “high”
models predict increasing attainment at the level of “some college” or higher. The “low”
projection shows a slight decline in high school completion for the native population. Much of
the difference between the two projections is determined by the starting point.> The effect of
these predictions are shown more clearly in Figure 2 and Figure 3. In Figure 2, historic trendsin
high school completion of people age 30-34 in each decade from 1940 to 1998 are compared to
projected trends based on the two models. There is considerable uncertainty about the direction
of high school completion reflected in thisfigure. Although the “high” projection shows a
continuing upward trend, the “low” projection shows that the flattened profile of high school
completion over the past two decades may be a peak from which we will descend in the future.

Figure 3 shows college completion rates. At first this figure appears to show even more
uncertainty than did the previous one. Appearances are deceiving due to the change in vertica
scale, which makes the differences appear larger than they are relative to Figure 2. More
important, nearly all the difference between the two projections is due to differencesin starting
points, which is entirely due to assumptions discussed above. Under both projections, the trends
areupward. The conclusion from Figure 3 isthat even if we assume that college completion

rates fall from their current levels, the long term trend points to increased college completion.

3 Of the 9 point difference in high school predictionsin 2028, 3.5 points are due to
differencein 2003. At some college, around half the 2028 difference istherein 2003. At college
completion nearly al the difference (7 points of a 7.6 point difference) is there in 2003.
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I mmigration

The evidence presented so far has shown that foreign born population is growing in
educational attainment relative to the rest of the population. At the same time, however, the
overall education levels of the foreign born are much lower than those of the native population.
The net effect of immigration, therefore, is uncertain. One way to assess the impact of future
immigration is to compare alternative educational projections under the assumption of continued
immigration and under the assumption of zero immigration. The results of this exercise are
shown in Table4. Here again we see a contrast between the “low” model and the “high” model.
Under the former model, the zero immigration forecast shows higher educational attainment at
al levels. Under the “high” model, it is the standard forecast that shows higher education levels.
To be on the safe side, then, it is best to say that the direction of change is indeterminate.

At the high school level, we believe immigration will probably make a negative impact.
Thereasoning isasfollows. The“low” projection shows the greatest advantage for the zero
immigration scenario at the high school level, while the “high” projection shows an advantage
for the standard scenario that is around half the size. At the same time, the high school
projections of the “high” model are probably a bit higher than we would reasonably expect,
giving us a bit more trust in the “low” projections.*

At the “some college” or higher levels, it is difficult to choose one projection over the

other. Thuswe prefer to maintain a noncommital stance. The net impact of immigration is

4 In addition to the very high completion rates (above 95%) projected in the “high”
model of high school, the growth in high school completion is mainly driven by large expected
increases in high school completion by foreign-born Hispanics. These are aso less plausible
than the “low” predictions.
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simply too difficult to forecast precisaly.

Conclusion

We have developed a comprehensive set of educationa projections based on two
alternative scenarios that can form the basis for understanding educational trends as they emerge
in the coming century. It is clear from these projections that the educational advance of the U.S.
population will continue into the first part of the new century. To answer the question posed in
the title, we have not reached the top. Educational attainment of the population 25 and over will
increase well into the forseeable future.

Cohort succession rate remains powerful enough to raise overall education levels. Even
when education is projected not to grow among younger cohorts, overall educational attainment
rises. Itistruethat we don't have direct evidence on future educational growth among cohorts
yet to complete their education. If younger cohorts were to get less education, our projections
may be overly optimistic. However, assuming stability in the policy environment, thereislittle
reason to believe that a downward shift in education is at hand. There has been a marked upturn
in college enrollment and completion among the youngest cohorts observed here. It is observed,
moreover, among nearly all the race and sex subgroups we have examined. Our “low” projection
assumes this upturn will disappear, but it is doubtful that it will become a significant downturn.

The fact that all ethnic groups are increasing their education levels indicates that changes
in ethnic composition do not suppress educational growth to the extent some observers have
feared. Immigration has an indeterminate impact on educational attainment. A shift to a“zero

immigration” scenario may raise high school completion rates by afew percentage points. The
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effect on college completion isless certain. However, continued immigration will probably have
an impact of only afew percentage points either way. The contrast between currently high native
educational attainment levels and low levels among the foreign-born paints an exaggerated
picture of the differencesinvolved.

Our near-term educational future does not seem to depend on differences between Whites
and less-educated minority groups, nor to differences between natives and less-educated foreign-
born groups. The greatest contrast is that between high-educational-growth females and low-
educational-growth males. Any policy designed to address educationa growth needs to be
flexible enough to address the particular challenges facing various groups. It is our hope that
these projections can serve as a jumping-off point for more detailed explorations of the various
mechanisms that encourage or discourage educational growth, and help avoid the necessity of

speculating about our educational future.
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Distribution of Education by Birth Cohort and Interview Y ear

Table 1

White Maes and Females
White Males White Females
Year Born| Education Level 1983| 1988| 1993| 1998 1983| 1988| 1993| 1998
1968-72| Lessthan HS 75 54
1968-72| High School grad 312 27.6
1968-72| Some college 30.8 32.8
1968-72| Bachelors 24.9 27.8
1968-72| Masters or more 55 6.4
1963-67| Lessthan HS 9.4 79 8.2 5.9
1963-67 | High School grad 36.0/ 354 35.2 31.9
1963-67| Some college 275 263 295 296
1963-67 | Bachelors 223 227 228 248
1963-67| Masters or more 4.9 1.7 4.3 7.8
1958-62| Lessthan HS 11.6 9.8 9.0 9.1 8.0 6.6
1958-62| High School grad 39.2| 374| 357 410/ 364| 35.0
1958-62| Some college 235 251 25.8 254| 301 30.0
1958-62| Bachelors 18.0, 200 20.1 17.8 19.7 20.7
1958-62| Masters or more 7.7 7.7 9.4 6.7 5.8 7.6
1953-57| Lessthan HS 10.7 10.6 7.9 7.8 10.7 8.1 6.9 6.3
1953-57| High School grad 37.3 37.3| 355| 336 40.7| 40.6 355 340
1953-57| Some college 25.7 231| 280| 281 26.0| 26.6 30.3 30.9
1953-57| Bachelors 16.7 17.8| 188| 20.2 15.6 16.1 194| 204
1953-57| Masters or more 9.6 11.2 9.8 10.2 7.1 8.5 7.9 8.4
1948-52| Lessthan HS 94 9.0 6.9 75 10.1 9.0 7.3 6.4
1948-52| High School grad 300, 326 29.4| 283 38.6 38.6 354 359
1948-52| Some college 27.7 25.3| 289 29.9 25.8 26.8 29.5 29.3
1948-52 | Bachelors 18.2 175| 216 20.4 15.2 144 17.3 174
1948-52| Masters or more 14.8 15.6| 13.2 13.9 10.3 11.2 10.6 11.0
1943-47 | Lessthan HS 12.4 11.0 9.0 10.8 12.2 10.6 9.3 8.9
1943-47 | High School grad 310/ 30.7| 313 28.1 435| 411 387, 382
1943-47 | Some college 233 225| 25.8 25.6 22.8 24.9 27.1 26.1
1943-47 | Bachelors 15.9 175 176 19.9 11.6 12.9 15.0 16.9
1943-47 | Masters or more 17.4 18.2| 16.3 15.6 10.0 10.5 9.9 9.9
1938-42 | Lessthan HS 174 14.7| 131 133 15.9 154 13.0 13.0
1938-42 | High School grad 35.2 35.7| 350 359 446| 442 437 418
1938-42| Some college 19.0 20.5| 232 21.4 205 203 22.2 24.1
1938-42| Bachelors 135 121, 144 16.1 11.1 10.8 12.6 135
1938-42| Masters or more 15.0 17.0| 14.2 13.3 7.9 9.3 8.4 7.6
1933-37| Lessthan HS 211 20.7| 195 17.7 20.1 19.6 18.7 18.8
1933-37| High School grad 36.2 35.0/ 343 35.4 485| 49.0| 44.0 450
1933-37 | Some college 16.2 17.6| 183 19.7 18.2 175 21.7 20.7
1933-37| Bachelors 13.2 131| 15.1 14.7 7.0 8.5 9.6 10.0
1933-37| Masters or more 13.3 13.6| 1238 125 6.1 54 6.0 55
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Table 1 Continued

White Males White Females

Year Born| Education Level 1983 1988| 1993| 1998 1983 1988 1993| 1998
1928-32 | less than HS 25.4 25.7| 239 22.3 22.9 24.8 22.1 21.5
1928-32 | High School grad 33.5 36.0| 34.0 31.6 47.9 45.9 46.5 46.1
1928-32 | some college 15.3 16.5| 18.2 19.3 16.0 16.5 16.9 19.0
1928-32 | bachelors 13.8 11.1] 13.1 14.5 8.2 7.2 9.0 8.7
1928-32 | masters or more 12.0 10.7] 10.8 12.3 5.1 5.5 5.5 4.6
1923-27 | less than HS 322 32.0| 29.8 27.8 28.0 27.8 25.9 24.5
1923-27 | High School grad 30.8 322 34.0 31.9 46.6 46.0 46.4 43.2
1923-27 | some college 15.4 14.8| 16.0 17.8 14.4 15.8 16.5 20.4
1923-27 | bachelors 10.9 11.6| 12.8 13.4 6.7 6.2 7.8 8.0
1923-27 | masters or more 10.7 9.4 7.5 9.1 4.4 4.2 3.4 3.9
1918-22 | less than HS 35.0 33.9| 30.6 27.7 323 30.9 30.5 29.4
1918-22 | High School grad 33.7 352| 344 349 44.2 45.6 43.6 39.0
1918-22 | some college 14.1 13.9| 16.9 18.9 13.6 14.6 17.2 20.1
1918-22 | bachelors 9.0 9.1 103 10.6 6.4 53 6.6 9.0
1918-22 | masters or more 8.2 7.9 7.8 7.9 3.5 3.6 2.1 2.5
1913-17 | less than HS 41.9 43.5| 37.2 32.8 41.7 38.7 39.4 35.0
1913-17 | High School grad 31.8 30.2| 31.7 33.6 37.6 39.3 39.3 37.8
1913-17 | some college 12.6 129 17.1 18.4 12.2 12.5 13.6 16.4
1913-17 | bachelors 7.1 7.4 8.4 9.7 5.6 5.6 5.2 6.7
1913-17 | masters or more 6.6 5.9 5.6 5.5 3.0 4.0 2.6 4.1
1908-12 | less than HS 51.9 46.0| 47.1 46.0 46.6 46.4 47.6 45.6
1908-12 | High School grad 24.2 283 274 22.6 31.3 334 30.7 29.7
1908-12 | some college 10.1 11.3| 124 15.4 12.5 11.3 11.9 14.0
1908-12 | bachelors 7.6 7.8 7.1 8.8 6.1 5.6 7.1 7.7
1908-12 | masters or more 6.2 6.6 6.1 7.2 3.5 34 2.8 3.0
1903-07 | less than HS 56.5 56.8| 559 553 51.6 48.2
1903-07 | High School grad 19.7 209| 17.2 24.6 28.2 28.6
1903-07 | some college 10.0 81| 11.3 11.2 10.4 13.4
1903-07 | bachelors 7.1 74| 10.1 5.4 6.4 7.8
1903-07 | masters or more 6.7 6.9 5.5 3.5 3.4 2.0
1898-02 | less than HS 68.5 66.2 61.4 58.7
1898-02 | High School grad 15.4 17.3 21.2 224
1898-02 | some college 7.3 7.4 10.0 11.8
1898-02 | bachelors 5.8 3.9 53 4.8
1898-02 | masters or more 3.0 5.3 2.1 2.3
1893-97 | less than HS 67.2 62.6
1893-97 | High School grad 17.4 20.9
1893-97 | some college 6.2 9.7
1893-97 | bachelors 4.3 4.9
1893-97 | masters or more 4.9 1.9
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FIGURE 1

Projections of College Attendance by Native White Males
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Educational Attainment Projections to 2028, U.S. Population Age 25 and Older.

“LOW” PROJECTION

Total

Natives
Total
White male
Black mae
Hispanic male
Asian male
White female
Black female
Hispanic female
Asian female

Foreign-born
Total
Hispanic male
Asian male
Hispanic female
Asianfemae

“HIGH” PROJECTION

Total

Native-born
Total
White male
Black mae
Hispanic male
Asian male
White female
Black female
Hispanic female
Asian female

Foreign-born
Total
Hispanic male
Asian male
Hispanic female
Asianfemae

Table2

Percent at Stated Level or Higher -

High
School

83.2

85.7
88.3
77.2
67.1
91.3
88.0
7.7
65.9
86.9

67.2
46.1
87.0
443
811

84.0

86.4
88.7
79.5
69.9
92.3
88.4
79.7
69.1
88.6

68.0
46.6
87.6
45.6
824

2003
Post-

secondary

48.4

494
55.1
37.8
37.9
68.2
48.5
39.2
35.3
59.7

42.2
250
66.1
214
54.3

50.9

52.0
56.2
39.6
40.2
70.5
52.0
4441
40.9
65.4

441
24.2
67.8
23.0
59.0

20

Bach-
elor's

239

237
295
13.3
14.8
46.3
221
13.6
13.0
374

251
11.2
49.1

8.3
35.6

256

255
30.1
131
15.2
48.3
252
15.6
15.9
43.5

26.5
10.2
49.8

9.2
40.0

Percent at Stated Level or Higher -

High
School

87.3

90.3
92.7
86.3
73.0
95.5
93.6
88.1
74.2
94.0

725
49.9
91.1
50.4
87.5

91.0

93.7
95.0
91.8
84.4
98.3
95.4
92.5
85.4
97.9

77.3
56.6
93.3
58.0
90.9

2028
Post-

secondary

55.8

57.2
59.9
42.5
40.9
73.0
61.0
51.7
46.1
74.9

49.1
255
717
259
66.1

62.8

64.4
64.1
47.5
50.0
79.6
69.1
62.7
62.5
86.5

54.8
26.5
75.9
324
74.7

Bach-
elor's

27.6

27.3
31.3
12.7
13.6
46.0
30.3
17.4
16.9
48.8

29.1
10.4
50.7
10.0
443

30.8

30.5
31.8
11.6
14.3
484
36.3
204
238
60.2

32.0

8.8
50.5
12.3
51.6



Table3
Educational Attainment Projectionsto 2028, U.S. Population Age 30 to 35

Percent at Stated Level or Higher - 2003 Percent at Stated Level or Higher - 2028

High School Some Bach- High School Some Bach-
College eor's College elor's
“LOW” PROJECTION
Total 86.1 50.8 21.7 85.8 54.7 24.6
Natives 89.6 52.4 21.6 88.6 56.1 24.4
Foreign-born 67.7 42.3 22.3 69.4 47.0 25.9
“HIGH” PROJECTION
Total 89.6 59.2 28.7 94.8 70.2 32.2
Natives 93.0 61.2 28.9 96.8 717 32.0
Foreign-born 71.6 48.3 279 83.2 61.1 33.3
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FIGURE 4

Historical & Projected Age 30-34
High School Completion 1940 to 2028
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FIGURE 5

Historical & Projected Age 30-34
College Completion Rates 1940 to 2028
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“LOW” PROJECTION

Standard projection
Zero immigration

“HIGH” PROJECTION

Standard projection
Zero immigration

High
School
86.1
84.8

High
School
89.6
85.6

Table4

Effect of Immigration:
Comparison of Standard and "Zero Immigration™ Projections for 2028

2003

Some
College

50.8
49.1

Some
College

59.2
51.7

24

Projections

Bach-
dor's
21.7
23.7

Bach-
gor's
28.7
25.5

High
School
85.8
89.8

High
School
94.8
93.0

2028

Some
College

54.7
57.0

Some
College

70.2
63.9

Bach-
eor's
24.6
275

Bach-
dor's
32.2
30.5
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